Frogwell Primary School: Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School name

Frogwell Primary School

Number of pupils in school

194

Proportion (%) of pupil premium eligible pupils 38% (73)

Academic year/years that our current pupil premium 2021/22

strategy plan covers (3 year plans are recommended) 2022/23
2023/24

Date this statement was published October 2022

Date on which it will be reviewed July 2023

Statement authorised by

Rachel Neville

Pupil premium lead

Lucy Cooper

Governor / Trustee lead

Fiona McClintock

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £104,140
Recovery premium funding allocation this academic year | £10,440
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total £114,580
Service Premium allocation £320




Part A: Pupil premium strategy plan

Statement of intent

At Frogwell Primary School we have high expectations for all of our pupils and we aim for all pupils
to achieve their full potential. We target the use of Pupil Premium Grant funding to ensure that our
disadvantaged pupils receive the highest quality of education to enable them to become active,
socially responsible citizens of the future. We employ strategies and interventions to remove barriers
which can be caused by personal circumstances or learning gaps.

Our Principles

e We ensure that all pupils have access to high quality teaching and learning opportunities
that meets the needs of all pupils.

¢ We ensure that appropriate provision is made for pupils who belong to vulnerable groups,
including the needs of disadvantaged pupils so that they are able to fulfil their potential.

e We recognise that not all pupils who receive free school meals will be socially
disadvantaged. We also recognise that not all pupils who are socially disadvantaged are
registered or qualify for free school meals. We will allocate Pupil Premium funding to support
any pupil or groups of pupils that we have legitimately identified as being socially
disadvantaged.

Our ultimate objectives:

e To narrow the attainment gap between disadvantaged and non-disadvantaged pupils so
that disadvantaged pupils meet or exceed nationally expected progress rates.

e Remove barriers to learning created by poverty, family circumstance and background.

e Support children’s social and emotional wellbeing so that they can develop resilience, self-
esteem and confidence to learn.

Achieving our objectives:

In order to achieve our objectives and overcome identified barriers to learning we will:

e Provide all teachers with high quality CPD to ensure that feaching and learning opportunities
meet the needs of all the pupils.

e Frequently monitor pupils’ progress to ensure accurate and timely identification of pupils in
need of support

e Provide high quality, evidence-based interventions led by appropriately trained staff
targeted intervention to quickly address identified gaps in learning.

e Target funding to ensure that all pupils have access to enrichment activities such as: frips,
residentials and first-hand learning experiences.

e Provide high quality pastoral support to improve children’s social, emotional and mental
health needs.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Data shows lower attainment and slower rates of progress in reading is
currently made by our disadvantaged pupils. Typically, disadvantaged learners
attain less well in phonics than their peers and often receive less support at
home with their learning of phonics and reading. This negatively impacts their
development as readers and in KS2 these pupils are more likely to be reluctant
readers.

Internal data indicates that maths attainment among disadvantaged learners
is significantly below other pupils. At the end of the academic year 2020-21.
58% of disadvantaged learners were below age-related expectations
compared to 21% of other pupils. The impact of COVID-19 has meant that this
gap has widened for a number of our disadvantaged children. Our
disadvantaged learners offen have gaps in their basic number skills which in
furn affects their ability to problem solve or have confidence in mathematical
reasoning.

Assessments, observations, and discussions with our disadvantaged pupils
confirm many have underdeveloped oral language skills and vocabulary
gaps. These are evident from Reception through to KS2 and in general, are
more prevalent among our disadvantaged pupils than their peers.

A few of our families are not supportive of the values and ethos of the school
which increases the challenge of working in a trusting and positive partnership
with them fo support their children’s learning and development. Some pupils
are not supported at home to practice key skills such as reading and times
tables on a regular basis as part of their home learning.

A number of our disadvantaged pupils have social, emotional and mental
health needs which can be a barrier to successful learning. They often
demonstrate low levels of resilience and perseverance, especially when
learning is more challenging. In the Autumn term 2021, pupils who have been
supported pastorally and have received additional Thrive support are more
often disadvantaged learners. In addition, over the last 2 years in school all
fixed term exclusions were for children from disadvantaged backgrounds.

Our aftendance data from 2020 — 2021 shows that 35 pupils (17% of school
population) had attendance lower than 88%. Of this group 69% were
disadvantaged learners. Our assessments and observations indicate that
absence and lateness are negatively impacting these pupils’ learning and
progress.

A number of our families struggle to pay for trips, uniform and extracurricular
clubs.




Intended outcomes by September 2024

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria

A e All children will have access to e Internal and external monitoring will show that
daily high-quality teaching the quality of teaching is good. Teachers will
across the full curriculum. know, use and talk about the guiding principles

of Quality first teaching. (EEF 2020)

B e Disadvantaged learners make e Data shows that accelerated progress is made
at least expected or better over the three years for Reading, Writing and
progress from their individual Maths.
starfing points in Reading, e The aftainment of disadvantaged learners is
Writing and Maths. broadly in line with non-disadvantaged learners

nationally for Reading, Writing and Maths.

C | ¢ Thelanguage deficit for e Pupil voice data and internal assessments show
disadvantaged pupils is that disadvantaged learners can communicate
diminished and these pupils effectively and have an appropriate vocabulary
are able to communicate fo support good learning.
clearly and have a wide
vocabulary.

D | ¢ Parents are positively engaging | ¢ Internal data shows an increase in
with school to support learning disadvantaged learners being supported in their
in line with the values and learning at home.
ethos of the school. ¢ Disadvantaged children will be able to access

extra-curricular opportunities, including access
to Breakfast club or After school club to support
their attendance and wellbeing.

¢ Internal monitoring shows an increase in parental
engagement in school activities: attendance at
Parent’s Evening, engagement with parent
questionnaires and attendance at other school
events.

E | e Disadvantaged learners have e Internal monitoring outcomes and pupil voice
strategies to help them self- confirms that levels of engagement across
regulate. They will be able to lessons has improved. Our disadvantaged
work independently and learners will be able to complete tasks
confidently for most of the time independently and with more resilience.
in class alongside their peers.

F | « Disadvantaged children will ¢ Disadvantaged children will match or exceed
meet national expectations for natfional averages for non-disadvantaged pupils
attendance and persistent (26+%).
absence. e Aftendance is the same as or better than for

non-PP children
o The vast majority of disadvantaged children
attend school on time consistently.




Activity in this academic year (September 22 - July 23)

This details how we infend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £57,290

Activity

Evidence that supports this approach

Challenge number(s)
addressed

e High quality
teaching of
phonics using
Little Wandle
scheme
throughout the
school.

e CPD for all staff to
teach and assess
whole class and
intervention
sessions.

Historically disadvantaged children have been
more likely to not pass the Phonics Screening
Checkin Year 1 and struggle to catch up in later
years.

The Little Wandle approach has a strong
evidence base that indicates a positive impact on
the accuracy of word reading and reading
fluency through their lesson plans.

EEF Teaching and Learning Toolkit

Phonics has a positive impact overall (+5 months)
with very extensive evidence and is an important
component in the development of early reading
skills, particularly for children from disadvantaged
backgrounds.

Chadllenge: 1,3

Intended Outcome: B

The attainment in phonics of
disadvantaged learners is
broadly in line with non-
disadvantaged learners
nationally

e Provide high-
quality books,
both physical and
online resources
fo improve and
develop the
teaching and
love of reading at
KS2.

e Improvement of
library system and
resources

e Increase parent
engagement to
support their child
with reading by
providing regular
opportunities to
read with their

Intfernal evidence shows that higher numbers of PP
are not engaging with reading and so aftainment
in reading comprehension is not as strong as non-
disadvantaged learners. English Subject leader to
support all teachers to increase engagement and
develop positive attitudes to reading for all PP
pupils. English Subject leader to monitor
engagement and attainment in reading in KS2.

EEF Improving Literacy in Key Stage 2 -
Recommendations Summary

Fluent reading supports comprehension because
pupils’ cognitive resources are freed from focusing
on word recognition and can be redirected
fowards comprehending the text

Challenge: 1

Intended Outcome: B

The aftainment in reading of
disadvantaged learners is
broadly in line with non-
disadvantaged learners
nationally.

Our Go-Read app shows that
engagement in reading for
pleasure is similar when
comparing disadvantaged
and non-disadvantaged
learners.

teaching and
learning in class,
specifically to
support the whole

keep up with the learning.
EEF Strategies to support high quality teaching

Flexible grouping describes when pupils are
allocated to smaller groups based on the

child -library,
breakfast book
club.
e TA hours funded Pupil attainment data used to identify learmners Challenge: 1,2,3,5
to support who need additional support to enable them to Intended Outcome: A B

Monitoring shows that
disadvantaged learners are
supported in class.
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class teaching of
English and
Maths.

individual needs that they currently share with
other pupils. Such groups can be formed for an
explicit purpose and disbanded when that
purpose is met

Disadvantaged learners make
at least expected or better
progress from their individual
starting points in Reading,
Writing and Maths

e CPD forstaff to
develop high
quality first
teaching using LA
training (Effective
Teaching
Strategies)

e Peer coaching
and instructional
coaching
planned to focus
on improving high
quality teaching.

CPD for teachers to effective teaching strategies
EEF High Quality Teaching

“Ensuring every teacher is supported in delivering
high-quality teaching is essential to achieving the
best outcomes for all pupils, particularly the most
disadvantaged among them.”

Chadllenge: 1, 2, 3
Intended Outcome: A

Infernal and external
monitoring will show that the
quality of teaching is good.

Teachers will know, use and
talk about the guiding
principles of Quality first
teaching

e Supporting Early
Language
through Quality
First Teaching

A sustained research based CPD programme
aimed at Early Years leaders provided by
Ramsbury English Hub.

5 X 2 day supply for
EYFS lead

2 X SLT release time.

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £28,645

Activity

Evidence that supports this approach

Challenge number(s)
addressed

Small group and 1:1
tuition using a qualified
teacher. (60% funding
available for school led
tutors)

Maths and reading tutoring targeted at
Year 5 and Year 6 children. Aim to support
disadvantaged learners recover lost
learning as a result of school closures.

EEF -Teaching and Learning Toolkit:

Small group tuition has an average impact
of four months' additional progress over
the course of a year.

Challenge: 1,2, 3
Intended Outcome: B

Disadvantaged learners make
af least expected or better
progress from their individual
starting points in Reading and
Maths

Additional speech and
language screening
and intervention for
children who are not
under therapy services.

Infant Language Link screening is used to
provide targeted support. Narrative
Therapy interventions and Speech and
Language sessions are delivered by
teaching assistants to identified
disadvantaged learners in EYFS and Year 1.

EEF -Teaching and Learning Toolkit:

Oral language interventions consistently
show positive impact on learning.

Challenge: 3

Intended Outcome: C

Disadvantaged learners can
communicate effectively and
have an appropriate
vocabulary to support good
learning.




EEF - social and emotional learning -
improves interactions with others and self-
management of emotions

Additional reading and
phonics using Little
Wandle intervention
programmes.

Pupils identified through termly phonics
screening to receive additional 1:1
intervention, at least 3 times a week with a
teaching assistant trained fo deliver
phonics teaching in line with school
approach.

EEF Teaching and Learning Toolkit -
Teaching assistant led intervention

Challenge: 1

Intended Outcome: B

Disadvantaged learners’
aftainment in the Year 1
Phonics Screen Check is in line
with non-disadvantaged
learners.

Additional times tables
intervention for Year 3
and Year 4.

Implement whole school approach to
teaching times tables as recommended by
Wiltshire LA.

Ensure that children who are struggling to
retain tables facts have additional
intervention, provided by TA.

“Enable pupils to develop a rich network of
mathematical knowledge... Ensure that
pupils develop fluent recall of facts...”

Improving mathematics at KS2 and 3 (EEF)

Challenge 2

Intended outcome: B

Disadvantaged learners’
attainment in the Year 4
Multiplication tables check is
in line with non-
disadvantaged learners.

Use published revision
materials and web-
based programs to
support children’s
learning at home and in
school: phonics,
grammar and number

Provision of materials and web-based
programs to allow learners to practise key
skills at home. Computers to be provided
where necessary so that learning can be
completed at home.

EEF — Working with parents to support

Challenge: 1,2, 3
Intended Outcome: B,D

Disadvantaged learners are
regularly using resources at
home and in school to support
the learning of key skills —
phonics, grammar and

facts. — CGP revision children’s learning. numberfacts
books for Y6, TTRS, Provide practical strategies to support
Purple Mash, Nessy and learning at home. This can support
Frogwell's e-library. parental engagement.
EEF - digital technology - evidence that
technology can increase the quality and
quantity of practice that pupils undertake,
both inside and outside of the classroom.
Shine Intervention Following the completion of whole school Challenge: 1, 2

Resources to support
catch up intervention.

assessments 3 times a year, Shine resources
identify gaps in reading and maths. These
resources are used by teaching assistants
to provide targeted interventions.

EEF -Teaching and Learning Toolkit:

Small group tuition has an average impact
of four months' additional progress over
the course of a year.

Intended Outcome: B

Disadvantaged learners’ gaps
in learning are identified
through diagnostic tests. Shine
materials will close gaps in
learning so that learners can
make progress.




Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £28,645

Activity

Evidence that supports this
approach

Challenge number(s)
addressed

Pastoral Support
Manager employed for
32.5 hours a week to co-
ordinate effective
delivery and monitoring
of pastoral interventions
and be a point of
contact for parents.

EEF Toolkit - Parental engagement

Having a dedicated person to build a
relationship with parents leads to improved
relationships with school.

EEF Toolkit - Metacognition and self-
regulation

“Evidence suggests the use of
‘metacognitive strategies’ — which get
pupils to think about their own learning —
can be worth the equivalent of an
additional +7 months' progress when used
well.”

Challenge: 4, 5, 6

Intended Outcome: D, E

Pastoral Support Manager
records show that alarge
proportion of disadvantaged
learners and their families have
been able to access pastoral
inferventions in school.

75% of costs

Monitoring of
attendance

Whole school
procedures to monitor
attendance and to
support parents to
improve attendance
and punctuality.

Recruitment of Pastoral
Support Assistant.

New attendance procedures to monitor
and support families to improve
aftendance and punctuality. Pastoral
Support Manager, Pastoral Support
Assistant, Admin staff and Headteacher to
monitor attendance and ensure that swift
action is taken to support families with
persistent absence.

DfE - Improving school attendance (March
2022)

Monitor and analyse attendance data
regularly to ensure that intervention is
delivered quickly to address absence

Use attendance, pastoral and SEND staff
who are skilled in supporting pupils and
their families to identify and overcome
barriers to attendance.

Challenge: 6

Intended Outcome: F

School records show that
disadvantaged learners have
been contacted by letter or
have received a phone call
from the Pastoral Support
Manager to address cases of
persistent absence.

Thrive

Provision of 1:1 Thrive
intfervention for targeted
children implemented
by our three Thrive
practitioners.

Thrive is a whole-school approach to
support social and emotional wellbeing
ensuring every young person can benefit. In
addition, individual pupils can receive
targeted intervention to help them become
more resilient and open to learning.

EEF Toolkit Social and Emotional Learning.

Evidence suggests that children from
disadvantaged backgrounds have, on
average, weaker SEL skills at all ages than
their more affluent peers. These skills are
likely to influence a range of outcomes for
pupils: lower SEL skills are linked with poorer
mental health and lower academic
attainment.

Challenge: 5

Intended outcome: E

A high proportion of pupils
accessing this targeted
intervention are from
disadvantaged families. They
will be able self-regulate in
order to positively engage in
lessons.

Delivery of targeted
interventions for specific
pupils to promote
positive social and
mental health.

We will be providing additional specific
opportunities to target pupils based on
careful assessment of their needs from a
selection of options as follows:

e Drawing and Talking Therapy

Challenge: 5

Intended outcome: E

A high proportion of pupils
accessing this targeted
intervention are from
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e ELSA
e Forest School
EEF Toolkit Social and Emotional Learning.

Evidence suggests that children from
disadvantaged backgrounds have, on
average, weaker SEL skills at all ages than
their more affluent peers. These skills are
likely to influence a range of outcomes for
pupils: lower SEL skills are linked with poorer
mental health and lower academic
attainment.

disadvantaged families. They
will be able self-regulate in
order to positively engage in
lessons.

Access to after school
home learning club fo
enable parents to
support their child with
home learning.

Parental engagement has a positive
impact on average of 4 months’ additional
progress. It is crucial to consider how to
engage with all parents to avoid widening
attainment gaps.

EEF Teaching and learning toolkit

Parents of disadvantaged
learners are posifively
engaging with school to
support their child’s learning.

Daily universal access to
breakfast book club for
children with their
parent to support school
readiness and promote
reading.

Subsidised access to
breakfast and after
school club to support
social, emotional and
mental health and
transitions for specific
children.

Pastoral group breakfast
meet and greet fo
provide a positive start
to the day for specific
children

School evidence shows that there are a
number of families being supported by our
Pastoral Support Manager where the child
does not have an appropriate start fo the
day or requires additional support at the
end of the day.

EEF Evaluation report.

Breakfast clubs that offer pupils in primary
schools a free and nutritious meal before
school can boost their reading, writing and
maths results by the equivalent of two
months’ progress over the course of a year,
according to the results of a randomised
controlled trial

Challenge: 5,6

Intended Outcome: D, F

All children have been offered
a light breakfast.

Identified disadvantaged
children have accessed
breakfast club or after school
club in order to improve school
readiness and social and
mental health.

Pastoral and behaviour
records show that identified
children have had a smooth
fransition to school in the
morning and this has had a
positive impact on their
behaviour.

Learning Outside the
Classroom - costs
subsidised for
disadvantaged families

Typically, we offer 50% subsidy to
disadvantaged families so that learners are
able to access these opportunities.

Ofsted research (2019) places emphasis on
providing cultural capital, particularly for
disadvantaged pupils.

Challenge: 7

Intended Outcome:

Disadvantaged learners have
received a subsidy for trips in
order to engage in wider
curriculum activities.

Teaching: £57,290

Targeted Academic Support: £28,645

Wider Strategies: £28,645

Total budgeted cost: £114,580




Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

Chdllenge 1: low attainment for disadvantaged learners in reading

Pupil outcomes in Reading are variable across the school. All teachers and TAs have completed Little
Wandle training in full, with the RB team completing the additional SEND fraining foo. Monitoring and
evaluation show EYFS and Y1 have strong fidelity to the Little Wandle scheme and as a result all staff in
these classes are consistent in their approach. We were particularly pleased that the drive to improve
phonics for Year 1 disadvantaged pupils in 2023 demonstrated huge impact. This cohort closed the gap
between them and their peers by out-performing disadvantaged pupils nationally (and being only 1%
below non-disadvantaged pupils nationally). 62% of the mainstream EYFS cohort have achieved the Early
Learning Goal for Word Reading (25% of disadvantaged learners). ‘Keep Up’ and ‘Cafch Up' intervention
to improve outcomes for disadvantaged learners will be a priority as the class moves into Year 1. There has
been a significant amount of work done on Phonics in the Resource Base to infroduce the Little Wandle
SEND scheme.

The Reading assessment outcomes show a mixed picture with some cohorts achieving well and some
falling short of targets by some margin. It is clear that Disadvantaged pupils’ outcomes need to be even
more of a focus as there are gaps between PP and ‘'all’ pupils in every year group. Pupil Premium children
remain a focus for additional reading time with adults at school, as evidenced by professional discussion
at Pupil Progress Meetings but this has not been enough to close the gap. Funding will be used to target
children who need additional intervention to improve decoding and fluency, using the Little Wandle
scheme.

In the new academic year, additional time for pupils to read

Reading % of pupils % of pupils on

on frack (all) | track in school will be included in all class fimetables. This is in

(disadvantaged) | response fo the low number of disadvantaged children who

EYFS 62% 40% engage with reading at home and are not reading for
Y1 73% 40% pleasure. The majority of classes now have more appealing
Y2 77% 60% book areas, but the range of book stock still needs more
Y3 64% 57% development. Funding will be used to develop our book
Y4 65% 61% stock to include a range of hi-lo books, graphic novels and
Y5 80% 60% short page-turners to appeal to struggling readers across the
Y6 47% 27% school.

Challenge 2: low attainment of disadvantaged learners in maths

Maths outcomes are stronger than Reading and Writing but are sfill variable. The current Years 1, 2 and 4
have percentages of children at the expected standard in the 70s, whereas Years 3 and 5 are at 60% and
56% respectively.

In 2021/22, 24% of that year's Y4 cohort got full marks in the

Maths % of pupils | % of pupils on
on frack track Multiplication Tables Check (national average was 27%) and
(all) (disadvantaged) | the average score was 21 out of 25 (mean average
EYFS 0% 50% nationally was 19.8). National data is not yet available but
Y1 73% 40% this year 39% of the cohort scored the full 25 and an
Y2 77% 70% average score of 22. Disadvantaged learners' attainment
Y3 60% 43% was comparable -31% scored full marks and the average
Y4 75% 85% score was 22.
Y5 56% 20%
Y6 31% 0%
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Challenge 3: disadvantaged families have underdeveloped oral language skills and vocabulary gaps
Our curriculum development work continues to have a focus on developing oral language skills and
addressing vocabulary gaps. Teachers have idenfified key vocabulary for Science, History, Geography
and Art. Knowledge Organisers are used across the school to detail the specific vocabulary that is taught.
Whole Class reading sessions and class story time are used to explicitly teach new vocabulary. Monitoring
shows that teachers expect children to answer questions in full sentences. Due to staffing issues we were
unable to use the Infant Language Link screening tool, however teaching assistants were able to deliver
Narrative Therapy interventions and Speech and Language sessions. Pupil Premium funding in the next
academic year will be used to employ a specidlist speech therapist to provide some additional SaLT
assessment and advice for high-priority pupils, in addition to providing CPD for teaching assistants.

Challenge 4: improve positive relationships with parents of disadvantaged learners

There has been some very positive work with parents and carers this year. We have created more
opportunities for parents o come into school for termly ‘open classrooms’ sessions and face to face
parents’ evenings. In January we trialled a free breakfast club for parents and children to come into
school before the start of the school day where the children were provided with a free breakfast and
parents encouraged to read with their children or chat to other parents. This was a universal offer,
available fo the whole school community. Only 15% of our disadvantaged families regularly used this
provision, the majority did not use the provision, even when personally invited. Unfortunately, this was not a
sustainable activity. We will continue to support families who may find it difficult fo help their child with
learning by ensuring that, where needed, disadvantaged children are always prioritised to read with an
adult. In addition, Pupil Premium funding will be used to support children who are unable to complete
homework at home by providing a homework club in school.

Challenge 5: disadvantaged children have poor social, emotional and mental health needs

In the last academic year, 56 children (28% of the total school population) received some pastoral
support. Of this group, 64% were children from disadvantaged families. Support included Thrive and ELSA
intervention, pastoral breakfast to support transition and Young Carers group. We have also invested a
considerable amount of fime and effort to set up the first phase of an enhanced provision based on
nurture principles for a small number of pupils who have high level Social, Emotional and Mental Health
Needs. Early indicators show it has been a worthwhile investment and we are already seeing promising
impact. Pupil premium funding will be used to develop this further in the next academic year.

Challenge 6: disadvantaged learners have poor attendance in school

In 2021/22, the school’s average attendance was 2.5% below national. School Persistent Absence was
14.4% worse than national. In 2022/23 these gaps have been narrowed very significantly so that overall
attendance is only 0.7% below national at 7%, and PA is 1.7% worse than national. Although PA for PPG
pupils remains much higher than the national figure for ‘all’ pupils, 12 months ago our PA for PPG pupils
was 50% and it is now 30.7%. Although there is clearly more to do, this data shows the positive impact of
the financial investment from PPG and school funds into the Pastoral Support Assistant and Manager roles,
and the clear impact of the work these two people are doing.

This challenge is still relevant for the coming academic year. PPG will be used to confinue to contribute to
funding the Pastoral Support Assistant and Manager roles. A focus now needs to be on reducing the
number of late arrivals to school as this is having a negative impact on our attendance data and means
that pupils are missing out on short but critical chunks of learning at the start of the school day, impacting
on their attainment.

Challenge 7: disadvantaged learners struggle to pay for trips, uniform and extracurricular clubs

Pupil Premium funding has been used to subsidise trips and extra-curricular clubs, including breakfast club
and after school club. For the Year 6 residential, all pupil premium children who went on the trip, received
a subsidy fowards the cost. This amounted to £855. There were a variety of enrichment actfivities
throughout the year, pupil premium funding was used to cover the cost for disadvantaged learners and
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totalled £267.50. Four children from disadvantaged families have been able to access breakfast club at
no charge to support transition.

A ‘free of charge’ universal breakfast club was trialled in Term 3 and 4. Unfortunately the majority of the
people who chose to attend this were not from disadvantaged families and we were unable to target the
families who most needed the support and so this offer ended.

This year all children from disadvantaged families were given a school jumper with the new school logo.
This cost approximately £700. Families are also directed towards Borough Lands Social grant and
Chippenham Uniform Exchange to support with the cost of school uniform.

In the next academic year, the school will be adopting the Affordable Schools Strategy and continuing fo
develop strategies and initiatives to support families with the cost of the school day, for example by
producing a cost calendar of enrichment activities so that costs can be spread over a period of time. We
want to ensure that the school day is affordable for all our families and pupil premium funding will be
directed towards supporting families with additional costs.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year.
This will help the Department for Education identify which ones are popular in England

Programme Provider

Thrive

Spelling Shed

White Rose

Service pupil premium funding (£320)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil premium Provision of ELSA from qualified TA
allocation last academic year?2

What was the impact of that spending on service Support pupil’s wellbeing and mental
pupil premium eligible pupils? health.
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